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SIMON FRASER UNIVERSITY 

EDUCATION 407-5

THEORY AND PRACTICE OF IMPLEMENTATION: 


MEETING THE CHALLENGE OF EDUCATIONAL CHANGE

(E1.0O) 

Intersession, 1992	 Instructors: P. Holborn & 
(Jan. 14, 21, 28, Feb. 4, 18, March 3, 24, 	 D. FaFard 
April 7,21, May 5,19)	 Office:	 MPX 8641 
Location: Cedardale Centre, West Vancouver 	 Phone:	 291-4770 

PREREQUISITE: EDUC 405, teaching experience and permission of the department. 

COURSE DESCRIPTION 

Education 407-5 is a five-credit course that provides teachers with the opportunity to use 
their own classrooms as laboratories for exploring, analyzing and evaluating the 
processes of implementation. Theory and practice are linked through workshops, 
seminars and classroom implementation projects. The course is operated on a 
pass/withdraw basis. No grades will be assigned. University credit will be granted at 
the end of the Intersession period (June, 1992). 

This specific course focuses on the implementation of the Year 2000 framework, with 
particular emphasis on the Intermediate Program. The purposes of the course are to 
help practising teachers: 

a. Understand the base of theory and research in curriculum, child development, 
language learning and other fields on which the Year 2000 and the Intermediate 
Program are based; 

b. Examine the beliefs, values and intentions reflected in the Year 2000 document, the 
Intermediate Program and other curricular documents; 

c. Explore the practical implications of these program and curriculum directions by 
becoming familiar with a variety of instructional and evaluation strategies that 
support a developmental approach to learning and teaching; 

d. Clarify personal beliefs about the teacher's role in a program that assumes a 
developmental approach; 

e. Implement the principles of the Year 2000 through appropriate strategies drawn 
from such areas as whole language, cooperative learning, teaching for thinking, 
student-centred evaluation, etc. 

COURSE COMPONENTS 

1. Workshops 

The workshop component of the course will model a student-centred approach to 
instruction. Activities will include examination of: 

* the Royal Commission recommendations, the Year 2000 document, the 
Intermediate Program and other materials which support their 
implementation;



• a developmental approach to teaching and learning based on current theory 
and research; 

• learning as a constructive, generative and collaborative process; 
• principles and criteria for educational decision-making based on a coherent 

educational philosophy; 
• strategies for creating developmental learning environments; 
• strategies for selecting, organizing and implementing appropriate 

instructional approaches; 
• strategies for assessing and evaluating pupils, teachers and educational 

programs. 

2. Seminars 

The seminar component of the course will provide a forum in which participants can 
support and learn from one another as they compare their implementation experiences. 
Seminars will provide opportunities for participants to reflect on their personal 
knowledge of children, teaching and learning, and how these change through the 
processes of implementation. 

3. Classroom Implementation Projects 

The classroom component of this course will involve the design and implementation of 
developmental learning approaches in participants' own classroom or school settings. 
Participants will be asked to keep a reflective journal in which they document and 
assess changes in understanding and teaching practices throughout the semester, and 
to submit a portfolio at the end of the semester which represents their work and their 
learning. 

4. Peer Support 

Participants will be asked to identify a small support group to provide one another with 
peer consultation and coaching throughout the implementation projects. Time for 
support group discussion will be provided during class seminars. Suggestions for 
forming a support group will be provided by the instructor. 

5. Release Time 

As part of its contribution to this course, the West Vancouver School District will 
provide each participant with one-half day release time for learning activities directly 
associated with the student's implementation project. This will be explained further 
during the course sessions.
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Implementation Project Guidelines 

Professional growth is an ongoing, developmental process. Like their students, teachers 
are always learning, developing their understanding through trying on new ideas, 
experimenting in the classroom, and discussing and evaluating their experiences. 

The implementation project provides an opportunity for you to focus on one aspect of your 
professional growth, and to consciously and deliberately develop your educational 
practices in that area. The process of designing, implementing and evaluating the project 
is your major assignment for Education 407. 

Each participant will develop an individualized project plan with support from colleagues 
and the instructor. The choice of focus area, goal and level of challenge is expected to vary 
from individual to individual depending on background, previous experiences and 
current teaching situation. 

Choosing a focus area and a goal for the project 

Perhaps the most difficult part of this assignment will be selecting the particular aspect 
of your program that you would most like to develop during the course. Some questions 
to keep in mind when selecting your project focus are: 

a. Will I learn something new and worthwhile from this project? 
b. Will the project help me become a better facilitator of students' development in the 

focus area? 
c. Is my focus area worthy of a significant investment of time and energy? 
d. Is my goal clear enough that I can identify specific practices I want to try? 
e. Is my project manageable within the time frame of the inservice course? 
f. Have I tried to anticipate problems that might arise during implementation and 

how I might deal with them? 

Developing a project plan 

The project plan should include a list of the activities you will undertake and, where 
appropriate, a timeline. Your plan may include background reading or research into 
instructional strategies as well as a classroom implementation overview. It should 
also indicate what signs you will look for to indicate that you have moved toward your 
goal. 

Setting up a support system 

Although each individual will engage in an individualized project, colleagues can 
provide invaluable support in the form of encouragement, specific suggestions, 
empathy during times of challenge, problem-solving ideas, and constructive feedback. 
As part of your plan you will be asked to identify a small support group with whom you 
will regularly discuss the planning, implementation and evaluation process. 

Implementing the project 

Your project plan provides a guide to direct your implementation efforts during the 
course. However, you may find that as you try new practices, you need to make 
modifications in the plan in response to unanticipated events along the way. It is 
expected that your plan may change during implementation. Your reflective journal 
should document what actually happens during the implementation phase, as well as
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your analysis of what you are learning from the experiences. Your instructor will also 
be available during class sessions to discuss your experiences, and your support group 
will also help you deal with challenges you may encounter. 

Evaluating the project 

At the end of the course you will be asked to summarize what you have learned from the 
implementation project. You should be prepared to discuss your observations of its 
effects on your educational practices and your students as well as on your own 
learning. A well-kept reflective journal should provide much of the data for your self-
evaluation of the project. 

Preparing the portfolio 

Your summary at the end of the course will take the form of a portfolio which represents 
what the course experiences have meant for you in terms of learning and growth. The 
portfolio may consist of a variety of carefully-selected items which represent your 
journey through the implementation project and which illustrate some important 
aspects of your learning. The portfolio should also include a letter to the instructor 
which explains what the portfolio items represent and why you have selected them. The 
letter should also summarize your overall learning and growth.
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PROFESSIONAL REFERENCES FOR THE YEAR 2000 

Child Development 

Ashton-Warnor. S. (1963/1986). Teacher. Now York: Bantam/TOUChStOfl0 Books. 

Donaldson, M.(1978). Children's minds. Now York: Norton. 

Garvey, C. (1990). Play. Cambridge, Mass.: Harvard University Press. 

Purkey, W. W. (1970). Self concept and school achievement. Englewood Cliffs, N.J.: Prentice Hall. 

Curriculum 

Aronson. E., Blaney, N.. Stephan. C., Sikos, J., & Snapp, M. (1978). The jigsaw classroom. Beverly Hills, 

Calif.: Sage Publications. 
deVitO, A., & t<rockovcr, G. (1976). Creative sciencing: ideas and activities for teachers and children. 

Toronto: Little, Brown & Co. 

Gibbons. M. (1991). Slashing a pathway to education 2000. 
Bowen Island, B.C.: Personal Power Press 

International Inc. 

Gibbons. M., & Keating, B. (1991). l-lowto bocomo an oxport: Di
scover, research and build  project in 

your chosen ibid. Tucson, AZ: Zephyr Press. 

Howes, V. (1974). jforrnal1caClJing in the open classroom. New York: Macmillan. 

Malehorfl, H. (1978). Open to change: Options for teaching self-directed learners. Santa Monica, Calif.: 

Goodyear Publishing Company. 

Miller, J. (1988). The holistic curriculum. Toronto: OISE Press. 

Phillips, G., & Gibbons. M. (1987). 27 ways to Improve classroom instruction. Vancouver, B.C.: EduServ. 

Schwartz, S., & Pollisuke, M. (1990). Creating the child-centred classroom. Toronto: Irwin Publishing. 

van Marion. Max. (1986). The tone Of teaching- Richmond Hill, Ont: Scholastic-Tab. 

Waters. B. (1973). Science can be elementary Discover/-action programs for K-3. New York: Citation 

Press. 

Literacy Development 
Allen, J. B.. & Mason, J. M. (1989). Risk makers, risk takers, risk breakers: reducing the risks for young 

literacy learners. Portsmouth, N.H.: HeinomaflrL 

Atwell. N. (1987). In the middle: Writing, reading, and learning with adolescents. Portsmouth, N. H.: 

Heinemann. 

Atwell, N. (Ed.) (1990). Coming to know: writing to learn in the intermediate grades. Toronto: Irwin 

Publishers. 

Barton, B. (1986). Toll mc another. Markham, Ont.: Pembroke Publishers. 
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Baskwill, J., & Whitman, P. (1905). A guide to classroom publishing. Richmond Hill, Ont.: Scholastic-Tab. 

Baskwill, J., & Whitman, P. (1988) Evaluation: whole language, whole child. Richmond Hill, Ont.: 

Scholastic-Tab. 

Bean, W., & Bouffler, C. (1987). Spell by writing. Rozelle, NSW, Australia: Primary English Teaching 
Association. 

Bennett, J. (1988). Learning to read with picture books. Great Britain: Thimble Press. 

Berg, Leila. (1977). Reading and loving. London: Routledge & Kogan Paul. 

Berthotf, A. E. (1981). The making of meaning. Upper Montclair, N. J.: Boynton/Cook Publishers. 

Beuelheim, B. (1977). The uses of enchantment: the meaning and importance of fairy tales. New York: 

Random House. 

f3ettelheim, B., & Zelan, K. (1982). On learning to road: the child's fascination with meaning. New York: 

Vintage Books. 

Bird, L. B. (Ed.) (1989). Becoming a whole language school: the Fair Oaks story. Katonah, N.Y.: Richard 

C. Owens. 

Booth, D., Swartz, L., & Zola, M. (1987). Choosing children's books. Markham, Ont.: Pembroke 

Publishers. 

British Columbia Ministry of Education (1907). Enhancing and evaluating oral communication in the 
intermediate classroom. Victoria, B.C.: Publication Services, Government of B.C. 

British Columbia Ministry of Education (1907). Enhancing and evaluating oral communication In the 
primary classroom. Victoria. B.C.: Publication Services, Government of D.C. 

British Columbia Ministry of Education (1987). Enhancing and evaluating oral communication in the 
secondaiy classroom. Victoria, B.C.: Publication Services. Government of B.C. 

Brownlie, F., Close, S., & Wingren, L. (1988). Reaching for higher thought. Edmonton, Alta.: Arnold 

Publishing Ltd. 

Browniie, F., Close, S., & Wingren, L. (1990). Tomorrow's classrooms today. Edmonton, Alta.: Arnold 

Publishing Ltd. 

Buchanan, E. (1989). Spelling for whole language classrooms. WinnIpeg, Man.: Whole Language 
Consultants. 

Buchanan, E. (Ed.). (1980). For the love of reading. Winnipeg, Man.: The C.E.L. Group Inc. 

Buncombe, F., & Peetoom, A. (1908). Literature-based learning: One school's Journey. Toronto: 

Scholastic. 

Butler, A., & Turbill, J. (1984). Towards a reading-writing classroom. London: Heinemann. 

Butler, D. (1979). Cushla and her books. London: Hodder & Stoughton. 

Butler, D. (1980). Babies Need Rooks. Markham, Ont.: Penguin Books. 

Butler, D., & Clay, M. (1982). Reading begins at home. Portsmouth, N.H.: Holnemann. 
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CamboLirne, B. (1988). 
The whole story: natural learning and the acquisition of literacy in the classroom. 

Toronto: Ashton Scholastic. 

Cambourfle, B., &Turbill, J. (1987). Coping with chaos. Rozelle, Australia: Primary English Teaching 

Association. 

Chambers. A. (1983). Introducing books to children. London: Helnemanfl. 

Chambers, A (1905). Booktalk. London: The Bodloy Head. 

Clay, M. (1987). Writing begins at home. Portsmouth, N.H.: Heinemann. 

Clay, M. M. (1975). What did! write? Portsmouth, N. H.: Heinemann. 

Cochrane, 0., Cochrane, D.. Scalona, Sharon, & Buchanan, E. (1984). 
Reading Writing & Caring. 

Winnipeg, Man.: Whole Language Consultants Ltd. 

CollerSOfl, J. (Ed.) (1988). Writing for 1110. Australia: Primary English Teaching Association. 

DArcy, P. (1989). Making sense, shaping moaning: Writing in the context of a capacity-based approach 

to learning. Portsmouth, N.H.: Hoinomanfl. 

Daly, E. (1991). Monitoring children's language dovolopfllCflt Holistic assessment in the classroom. 

Portsmouth. N. H.: Heinemann. 

Davies, G. (1983). Practical primary drama. Portsmouth, N.H.: Heinemann. 

Doake, D. B. (1988). Reading begins at birth. Richmond Hill, Ont.: Scholastic. 

Edoisky, C., Altwerger, B.. & Flores. B. (1991). Whole language: What's the difference? Portsmouth. N. 

H.: Heinomann. 

Egan, K. (1985). Teaching as story telling. London: Althouse Press. 

Emig, J. (1983). The web of moaning: essays on writing, teaching, learning, and thinking. Upper 

Montclair, N. J.: Boynton/Cook Publishers. 

Engell, J.,& Perkins, D. (1988). Teaching literature: what is needed now. 
Cambridge, Mass.: Harvard 

University Press. 

Ewoldt, C. (1989). Speaking of writing. Richmond Hill, Ont.: Scholastic-TAB. 

Farr, B. P., & Strickler, D. E. (Eds.). (1980). Reading comprehension: resource guide. Bloomington, IN.: 

Indiana University Press. 

Forester, A., & Reinhart, M. (1989) The learner's way. Winnipeg: PeguiS Books. 

Frank, M. (1979). I(you're trying to bach kinds how to write, you've gotta have this book. 
Nashville, 

Tenn.: Incentive Publications. 

Froese, V. (1991). A language approach to reading. Scarborough, Ont.: Nelson Canada. 

Fulwiler, T. (Ed.) (1987). The journal book. Portsmouth, N.H.: Heinemann. 

Gentry, J. R. (1987). SpoL..iS a four-loiter word. Richmond Hill, Ont.: Scholastic. 

Gillos, C., Bixby, M., Crowley, P., CrenshaW, S., HenrichS, M., Reynolds, F., & Pyle, D. (Eds). (1988). 
Whole language strategies for secondary students. Now York: Richard C. Owens. 
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Graves, D. (1989). Investigating non-fiction. Portsmouth, N.H.: Hoinernann. 
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American Library. 
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Heinemann. 
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